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Chapter I

Introduction

The culturally deprived child is the current focus of
experinental education proarams. Florida Technological '
University used a grant from the Department of Health,
Education and Yelsfarce to implenent and carry out such a
proaram at the Grand Avenue Elementarv School in Orange
County, Florida.

The student teacher nroaram in the Colleae of Education
was incormnorated into the nrojeat in order to provide
in-depth and comprehensive evherionce during trainina,
Student needs were identified and materials were developed by
the_sfudémt teachers in ovder to accelerate meaninagful and
eijovable learnina. Tndividualized instruction was stressed
and materials were develoned and personalized,  The
cooperation of classroom teachors was enlisted and their
response to the program was carefully evaluated. The faculty
of the College of Tducation provided supportive material and
advice for the program.

The main objectives of the overall experimental proqram
were to provide successful school experiences and to instill
a desire for learning in the students. 7The goal of a free
society is to empower youth to act in the development of his
own greatest interests without intrusion on the rights of
other persons. The humanitarian goal of education is to
allow each individual to develop a joy of living and an
awareness of beauty in his environment. Art-related
expericnees can provide broad cultural exposure and an
entrance into a life of wersonal involvement and enjoyment.

Often the disadvantaaed student is unable to commun-
icate verbally, but finds in art experiences ways to provide
responses and expressions. To extend the student's means of
expression and awareness is to expand his possibility of
human associations with his environment. The students in
this exverimental proaram, far from beino emotionally and
intellectnally inferinr were basicallv the same as all other
children, Smith (1969) =aid of "culturally deprived"
students, '"Fven thenoh their exnerience may be different,
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Huey (1965).

they too are intercested in theiv world, attached to their
familics, and have important hopoes and aspirations. They
are not lacking in culture, but a neans to cexpress and
comnmunicate that culture,

Victor Lowenfeld's (1952) work in psvcholocical aspvects
of the creative process, such as attitudes, purposes, and
products, deals with a theory of "“social haptics." lle
belicved that throuoh liberation of vision, the social
haptic could achieve not only his own healthful intearation,
independence, proaress, freedom and flexibility, but one
could become a positive, spiritual unit of the laracer
society. ’

As to the imbortance of art for social hawontics,
Lowenfceld stated:

Life can be made less crushina by directing the
emotions toward expbression in art of any kind. It is
particularly important for any group which society has
placed under a handicap, such as the Negro, to have such
release as this (1939). -

Lowenfeld (1945) further remarked, "The modern Negro,
through his minority status and restrictions resulting from
it necessarily nmust be self-centered. He, too, places the
self in value relationship to his environment.®

The more abundant the child's sensory expericences and
past associations, the richer his perceptions and the
greater his learning potential was a theory expounded by y

The objcctive of this experimental proaram was to
measure the attitudinal chanae toward art throuah an
intensive saturation of art-related experiences for these
students, with student teachers providina a comprehensive,
in-depth apnroach in cooneration with classroom teachers,




T. Statement of Problem

Ar experimoental proaram was nceded in order to tost
the theory that an intensive sories of art-related
experiences amona cnlinrally deprived elerentarv school
students would develon a nositive attitndinal chance toward

- art and an accompanvina resultant enijovnent of lcarning
experiences in all other discinlines., The neced ‘to develop
a more meaninarul field laboratorv experience for sturlent
- teachers in the art arca led to their involvement in the
proaram., The desire to provide an inscervice enrichment
proaram in art activitices included the classroom tcachers
5 in testing the same theory.

- II. Hypotheses

Hypothesis 1. TFollowing a ten-week period of in-

I _ depth art experiences, a student's

? attitude will change positively toward
art, as measuved in the five arcas :

{ ' determined by Florida State and National
A rvomsronedd oo dod coe el Aorss e stms i d s e Yy es 3
AN S et S de LA LN I CASINL SAOIDCODIMMMTII L 2L INLCL AL \ID o

Hypothesis 2. A student teacher will feel bettor
prepared for enterina his profession if
he has had an in-depth field laboratory

; expericence, as determined throuch pre-

. and post-test questionnaires.

P Hyvpottesis 3., A ~slassroom tecacher wonld benefit fron

‘ having a sturlent teacher producing multi-
. media materials usinog art-related

[ . exneriences to enrich the other

! discinlines,

Hypothesis 4. A spin-ofy shown by positive attitudes
toward art will be generated in the other

classrooms in the school who are not
involved in the experimental program.

ERIC |
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remainina six arades providina the nilot aroun.,

Chapter II

Method

I. General Desian

The Visual Arts experinental proaram covered a ten-
week period involving six student teachers from the Colleae
of Fducation, Florida Technolonical University, twentv-four
classrcom teachers and five hundred forty-one students in
arades one throuah «ix in the Grand Avenue Nlementary
Schonl, Twelve of the classronm teachers and two of each
of the six arades comprised the control aroup, with the
remainina twelve classroom teachers and twa of cach of the

The student teachers snment the entire school day of
every weck at the Grand Avenue Flenentary School, Each
student teacher was’responsihle for two pilot classrooms
of the sane grade for the total ten-week period. An art
lesson was presented by the student teacher every day in
cach clazzroom. The remaining tine was spent in the sanme
classrooms observing, identifying student needs, developing
art-related materials to be used by the classroom teacher
in other disciplines, and in individual supportive advice
and instruction,

Subjects

Five hundred forty-one students in grades one through
six from a culturally deprived area comprised the subjects.
Three hundred fifty-cioht comprised the final nunber of
subjects usad in the statistical survey, as one hundred
eighty~three responses were discarded as incomplete in the
comparison of pre-tests and post-tests,

Twenty-four classroom teachers of these students took
part in the proaram, with twelve beina the control aroup,
and twelve beino the vilot aroun, All of the teachoers were
volunteers for the experimental proaram and cooperated
fully in pre- and post-questionnaires, as well as pre- and
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post-tapings and written evaluations of the program at the
end of the ensuing quarter,

Six senior-ycar student teachers were sclected to
participate in the proaram, They answered a pre- and post-
questionnaire, as well as supplyina loas, diarices, art-related
materials which they developed Tfor use by classroom teachers,
and complete lesson plans in nodule form, These were
performance-refercenced, combetencv-based with objectives in
accord with Mational Art Obiectives and Florida State Art
Accreditation Standards, :

Material

The material used in the Visual Arts proaram was
planned in advance by the student teachers, in coopcration
with the faculty at Florida Technological University. After
the plans were completed and approved, supplies were ordered
and placed in Grand Avenue CElementary School in an art arca
which was decorated and furnished to become the focus of
the art-related activitics,

In order to experiment with the theory that repeated
art expericnces of compatible nature would provide a more
enriching student involvement, a specific art arca was
developed with a different emphasis for cach grade level.

Grade I Imagery Percention
Grade II Muplication of Imaqcs
Grade ITI Crafts

Grade IV Three-Dimensional Art
Grade V Popular Arts

Grade VI Fnvironmental Arts
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I1I. Procedures

A period of classroom teacher briefino was held at
Grand Avenue Tlenentary School durina which time the Visuval
Arts facultv introduced the nroaram vlans and explained the
procedures,

The particinatinag student teachers worked in
conjunction mith the Visual Arte faculty in preparing content
.- ' material, lesson nlans, supply liects and other relevant
procadures,

Student Teachoer Preparation

Fach of the =ix student teachers assuned the
responsibility for developing an intensive type of prooranm
in the art area selected for his arade level. The module
plans with National Art Objectives and Florida State
: Accreditation Standards were completed and appraved.

] Creative and innovative ideas were developed for use both

’ inside and outside the Grand Avenue Elementary Schoole An
awareness of art-related activitics was the focus of the

‘ desian. Iach student teacher took an active part in the
decoration and preparation of the attractive art storage

. area at . the school. The classroon teachers werce introduced
to the student teachers and they began planning for the
experimental proaranm,

Aty s PPN s

5 Pre-Test (Yritten and Oral)

! : The nre-tests for the students, student teachers, and

' classroom teachers were develoned. These took the format of

a pre~inventorv of attitudes toward art and art experiences.

A decizion was made to use tapings of oral sessions for carades
one and two and to nodify the Aquestionnaire for these two
gradces. These questionnaires were submitted to trial tests

: by arade school principals and elementary school students, |
' Modifications were made and the final tests were cvolved.

ERIC 10 ‘
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Post-Test ("'ritten and Orat)

A ceoelsion was riade to use the sane tests as a
post-inventory of attitudes toward and art experiences.
The oral tapinas of the orades one and  two proved to be
succassful, but grade three had arcat difficulty dealing
with the written pre-tests. It became necessary to e>c]udo
part of the grade three written tests due to their overall
inability to express their art attitudes in written form.

Student Teacher Reports

A very important part of the attitudinal change was L
evidenced in the various kinds of reports maintained and
subnmi tted. by the student teachers.

Fach student teacher kept a daily diary of his
thouahts, hapveninags, attitudes, sugoescions, and ideas
while participating in the proaram. lle also kept a loa
of his Aactivities pertainina both to his art teaching and
his observavions in order to dovelon art-reolated activities
for use by the classroom teacher. In addifion, he kept a
spin~off loa of events hanpenina c¢lsewhere in the school
which indicated that the experimental broaram was having an

effect on those rilassrooms not dJJovt]v involved in the
program,

These sturdent teacher reports, in connection with.
his pre-test or inventory and his post-tests conprised one
of the most positive parts of the experinental program.

11
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Chapter III

Results

The data revealed that there was a real difference
between the attitudinal response toward art in sone oF the
pilot aronps, which indicated that intensive art-related
experiences had been positive in sowme instances in providing
effective chanaes.

The data also indicated that the in-depth Tield
laboratory cynerience of the student teachers had provided
a more positive and rewardina chanoe in their attitudes
toward teachina art during their senior-vear student teaching,
than a more comprchensive or broad approach in their junior-
year student teaching.

The data from the classroom teachers produced results
showing very positive and enthusiastic attitudinal chanqes

toward the value of art and art-related materials in their
classrooms.

I. Statistical Results

The responses (fourth, fifth, and sixth aracdes) to
the art attitude questionnaire were subjected to image
component analysis. The procedure is based upon the

i following rescaling of the original correlation matrisx:

R + S2r-1z2.g2

where R is the correlation matrix, R-1 is the inverse of the
correlation matrix and $2 is defined as a diaqonal matrix

. comprised of the recivrocals of the diaaonal elements of
the R-1, Components were evtracted accordina to the
eiagenvalues areater than unitv and orthooonallv rotated

) accordina to the normal varimax criterion. Pattern
coefficicnts absolutely greater than

o4 were used for
interpretation purposes.

El{fcl 12
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Table

The corrcelations anona the items are presented in
TI.

Table I

Correlation Matriy

Variable VVariable 1 Variable 2 Variable 3 Variable 4

.15 Al .34 5N
.03 .30 .28 .39
.10 .29 .21 .20
YLy 351 eilS e 30
.00 .31 . 29 .19
.05 .33 .26 .31
.06 .30 .33 29
- o N4 .05 .00 .04




Variable Variable 5 Variable 6 Variable 7 Variable 8




Variable Variable 9 Variable 19 Variable 11 Variable 12




Variable Variable 13

1l
2
3
4
5
6
7
8
9
10

o
(1 0NF S VAR VI

16
17
18
ig
20
21
22
23
24

VVariable 14

«32
«33
«37
«46
« 24
« 20
«15
.18
13
10

12

Viarjable

14
.23
«325
<30
20
.13
17
.19
.09

1!

5

VVariablo

.20
.24
LAN
.32

-.0n
.05
N3

16




Variable Variable 17 Variable 18 Variabhle 19 Variable 20

OCoONOUA WM

3 25
23 .18 .28

5 .11 .10 .08
9 20 .02 .09
23 .19 .00 .15 17
24 .11 .N8 12 56

13
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. Variable Variable 21 Variable 22

DeNoowubshLOE

20

21

22 54

23 « 40 «29
24 506 .42

l 14

18

Variable

.48

23

Variable




: greater than one were retained for rotation,
‘ were interpretable, howevar.

associated loadinas are presentoed in Table IT.

Table II Component One

nly
The variables and their

Fourtecn components with corvesponding eigenvalues

three

Variable
Numbex Variable Resunlts

z Family valuce of your artwork «53
3 Family amnroval of quality of yourx

artwork .48
4 Friends value of vour art work .59
5 Personal value of vour art ability 46
6 Likina for displav of vour art work

in schonl .61
7 lLiking for other art work in school « 50
9 LLiking for makine or constructing

things «46
10 Desire to be an artist when grown «31
11 Avarcness of artists as pecople who

make the world a better place .49
12 People who use art in their work «36
14 Awareness of art in surroundings «50
15 Awarcness of art in your hone «36
18 Abilitv to judae if a picture is

traditional or abstract 54

E«I_
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Diccussion of Component One

All oF these variables display a conmonality in
their sianificance.

The arca of Valuina, one of the five National Art
Objectives, was the areatest attitudinal chanae arca as
indicated by the statisties, Porsonal Value, Sibling
Value, and Familv Value are arcas showing sionificant
inerease. This ten-weck neriod of intensive art erneriences
wvas directed toward leading cach student toward his
areatest involvenent in art in his school, hLis home,
his neichborhood, and in his total environment. Art
products and evidences of art expericnces appeared on the
pPlayaround, in the lunchroom, in the halls, in the roons,
and in the dailv classroon experiences in all disciplines.
It is truly significant that the area of Valuing Art has
shown the greatest increase,

Another area of Perceiving and Responding showed
a significance of increase in Variables 11, 14, and 15.
The awareness of beauty or "pretiy things" in the hone
as well of in the surroundings indicates a heightenaod
sense of perception and responsc. Tho awarencss of
artiets as puople whu make the wor ld a better to place in
which to live indicate a arowina understanding of 1the nced

for someone to enhance the environnent.

The production of art work is evidenced in Variable 9
as an area of statistical sionificance. The likina for
making or constructina thinas was heiahtened by the
intensive art and art-related e¥neriences which took place
during this experimental Droaram,

16

20




Table TI1 Comboneat Two
Variable
Number Variable Results
7 Awareness of art displavs in
the school «31
8 LLiking for drawing .53
10 Selection of art as life occupation 45
. 12 Awareness of art in many occupations 40
+
i
14 Association of beauty with happiness 40
16 Awareness of beauty in neighborhood 35
17 Ability to draw realistically 52
20 Ability to sce visual forces )
(line, color, texture, shanc,
volumed . 35
1
|
!
|
17

21
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NDiccussion of Tomnonent Two

There is a cormon factor evidenced in these variables,
A more intense awarcness of art in the sense of perceiving
art and respondina to art is shown in Variables 7, 12, and
16, The experinental program was designed to positively
change attitudes toward art in many forns. The ability to
perceive art on all sides, and in many occupations as well
as in the traditional form was incrcased by the proaram,

An inmportant plus factor in this component is in
Variable 20, the ability to see visual Jorces, An awarce-
ness of line, color, texture, shape and volume in the-
total environnent is an entrance into enrichment of life.
These visual forces were discussed in the -[daily art
lessons and in the school art-related experiences.

This component indicates an incroease in positive
attitudinal chance toward liking for drawing and the
ability to draw realisticallv, This is sienificant in that
dravinag ability has produced a resultant enjoyment now that
the student can be more satisfied with his art product.

Variable 10, in which the student has jndicated a
desire to pursue art as a life occunmation is due in part
to his newly awakencd awareness of art as permeatinag and
invading all of his evistence. The student can now
identify with known artists and hope to emulate them,

18
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Variable

Number

21

23

24

Table TTU Conbonent Throo

Variable

Ability to tell relationships
in pictures

Ability to detect expressive feeling

Rosults

Ability to tell content of picturces

Ability to judae or show prelercence
- At - . .
in more or less realistic pictures

19

.04




NDiscussion of Conponcnt Three

. These Variables 21, 22, 23, and 24 decal with the
; students ability o sce relationships in pictures, to
tell about the expressive content in pictures, to tell
about the content in pictures, and to judge or evaluate
! pictures.

This special significance is interesting in that
Variable 23, the ability to tell about the content in
pictures, while it has shown an increcase, has been
surpassed by the ability to tell about relationships,
expressive foecelinags, and the ability to judace pictures,

The results of the pre-testing indicated somne
abilitv to talk ahout what the content of the nictures.
This is the nrnost common reaction to art. The students
tend to tell what is in the pictnre, overlookina all
of the visual forces and the evpressive Aqualities and
thie relationships therein. It is of real immortance that

this chanae has been produced by the experimental
i proaran.,

20

pv———

i 24




Aruitoxt provided by Eic:

The pilot and control mean post-test item scores for
grades four, rive, and six were analyzed, using nultivariate
analyses of variance.  The procedure is based upon the
aeneral lincar hypothesis X=A€+£, where X is the vector of
observations, A is the desion matrix, §is the matrix of
paranceters to be tested, and £ is the natrix of error
variates. Univariate and step-down F ratios were also
compnted For the pilot-control COMPArisons.,

The multivariatce F ratio of .355 (D. F. 24 and 180)
for pilot/contreol comparison exhibitoed a probability of
less than ,53. Tn this case the null hvnothesis must be
accented for lvpothesis 1.

The sten-down ratins presented in Table III revealed
4, 7, and 15 to be significant at the .05 lovel,

21




Table III

| : Step Down F Ratios for the Pilot/Control Comparison

Stop Down F

00,0038 N,95
1.6106 0.20

0,741), 0.39

2.0481 * 0,08

0.2563 0.61

g 0,.8375 0.36
' 3,6027 % 0,05
0.0120 0,91

i 0.9619 0.32
j 1.5613 0.21
” 1.8097 0.18

‘ 0.0552 0. 851
- 0.0343 0.85

N 0.0853 0.77
! " 4,0107 * 0,04
0.3671 0.54

) 1,8261 0.17

0.1187 0.73

0.2024 0.65

0.4126 0.52

0.3089 0.52

0.8374 0.36

n.0129 0.90

0.4883 0.48

*¥ Significant at the .05 level

l' 22




The means for the rilot and control aroups are
renorted in Table IV,

Table IV

Observed Cell Means of Pilot and Control Group

Variable 1 2
Pilot Control
{ 1 l.4 l.4
2 3.5 3.3
3 3.3 3.3
4 3.4 3.6
5 2.9 2.8
6 3.7 3.6
7 3.7 4,0 )
8 4,0 4,1
o 4.0 3.9
10 4,1 4,1
11 2.9 2.6
12 40,0 39.6
13 4,4 4,4
14 3.7 3.6
i‘ 15 3.7 3.9
16 4,3 4,4
17 3.7 3.4
) 18 3.0 3.0
19 3.8 4,0
20 3.1 3.1
21 l.6 l.4
22 1.5 1.3
23 . l.5 1.5
24 2.0 1.8




The standard deviations for the pilot and control
aroups arce reported in Table V,

: ) Table V
Obhserved Cell Standard Deviations of Pilot and Control
1 Groups :
P
‘ Variable ) 1 2
_ Pilot Control
! 1 0.6 0.6
2 1.2 1.1
3 1.4 1.1
4 1.4 1.0
5 1.3 1.1
6 1.4 1.2
7 1.6 1.3
8 1.2 1.1
() 1.3 l.2
10 1.4 1.3 .
. 11 l.6 1.5
12 13.5 12.3
13 2.9 3.0
. 14 1.2 1.0
15 1.4 1.1
16 1.0 0.7
17 1.3 1.3
18 1.4 1.4
19 1.1 0.9
20 1.4 1.6
21 1.0 0.9
22 0.9 ‘1,0
23 1.0 0.9
24 1.1 1.0

{ | 24
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TT. Ohservation Findinas

Aside from the statistical data acnerated from the
pre-tests and post-tests of the stndents, therce were many
findings produced from other observations,

The data provided in the student teachers' pre- and
post-tests, diaries, loas, spin-off logs, and multi-media
materials produced for use in othoer disciplines all showed
evidence of much positive attitudinal chanoe toward
intensive art and art cducation experiences.

The tape recordings and written pre-tests and post-
tests by the classroon teachers proved to be filled with
evidences of positive attitudinal chanaes toward art and
art-related experiences in the classroom and in the total
school environment,

Studentt Findinas

There was positive covidence of areat interest in the
strikino and colorful art arca which the student tecachers
Painted and decorated as a focal point for the experimental
Visual Arts proaram at Grand Avenuc Elementaryv School.
Attractive shelves, lockers, cupboards, display stands and
work tables were premared for storina art supplies and
exhibitina art products., This became a aatherina place for
students attracted by the art activities. FRlsewhere in the
school, students stopped to inspect art displays on
bulletin boards, walls, display cases, lunchroom and
library. [~ven playaround cquipment underwent a colorful

metamorxphosis and became another popular gathering place
for the students

Student Teacher Findings

One of the student teachers recommended all field
laboratory experiences to be patterned after this
experimental program, with the renaining five students
showing a definite positive attitude toward having at least




the senior-vear nroaram spent in a comparable in-depth
experioence,

Half of the sturdent teachers takina part in the
research project felt inadequately prepared for their very
demanding task and speciried the nced for media production
courses while in colleae and also nore hknowledge or the
total clementary school proaram,

. All of the student teachers shared the belief that
the art and art-related experiences had literally caused
their students to really come alive. (One stated, "It
wasn't just excitenent over having art every day--they
learned concepts and ideas and terminology. So I would
say they have total involvenment--physical activity and
nental awakening."

The most significant activities were thought to be
the opportunity for more real teaching cvnerience with
the same children on a personal, individualized basis,

An interestinag findina produced from the student
tearhore' quastionnaires was the claco rolationehiy that
developed hetween the classroom teachers and the student

- teachers, Tt became necessary to achieve rapnort in order
to successfully implement the proaram, and particularly to
develop the rmilti-nedia materials to use in other
disciplines,

The daily loaos and diaries indicate a determination
to make the program a success., From rather tenuous
beginnings and relationships with these culturally
disadvantaced students, real friendships and close personal
feelings were evidenced,
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long hours before and after school when necessarv. The

Classroom Teacher Findinas

The pre-inventory and post-inventory questionnaires
from the classroom teachers in addition to taped and written
personal observations provided a great deal of data indic-
ating that a profound positive attitudinal change had becen
effected by participation in the Visual Arts proqran.

Over 95% of the teacher respounses dealt in positives
and superlatives, with only a few questioning the advis-
ability of having art activities cvery day, or dcalina
with scheduling difficulties in finding time for an art
period cvery day.

Typical comments from the post-inventory questionnaire
stressed the student teacher involvement of high intensity,
well-established mutual rapport, mitual respect and good
communication., The classroom tecachers were extremely
impressed with the student teachers' willinaness to work

oprortunityv for the students to ewperience success in art,
when experiencina d4ifficulty with all other discinlines,
was very important to the classroon teachers,
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Chapter IV

Niscussion

I. Assunptions

As indicated in the statistics there was a great deal
of variation in results from the student pre- and post-
tests. The student teachers, who administered hoth tests,
made a acneralization as to the fluctuation and incongruities
which avmeared between some of the pre- and post-testing.
They wrote the following observation:

In pre-testinag, the stndents cave the answer they
thought the teacher wanted rather than the truth. TIn
post-testinga, after they cot to know the teacher, they
answered more honestly, which makes the test appear to
be lower than those which were previously qgiven.

In some instances, the tests proved to he too difficult
for the stndents to comprehend, or the ability of the student
to express himsels in writing was not sufficient for his
tests to be interpreted. This was the case in grade threc.
It can be assuned that had this testing been administered
orally and taped, as was done in grades one and two, the
results would haw been significant.

II. Relationshins Between Results
and Observations

The data qenerated by the statistics taken from the
pre~ and post-tests does not begin to remresent the amount
of enthusiasm for art and art-related exneriences which
were constantlv displaved in the classrooms, It might be
assumed that another means of gatherina data which could
better reflect an affective behavior changoe, would have
been a wiser choice, bparticularly in the lower grades.




Chapter V

Conclusions, Implications, and ecommendations

I. Conclusions

This experimental proaram was desianed to test four
theories dealing with an intensive series of art and art-
related exneriences nresented to a culturallv deprived
1 elementarv school mnopulation by senior-vear student teachers
' using performance-based modules of instruction.

Hypothesis 1. Following a ten-week period of in-
depth art experiences, a student's
attitude will chanae positively toward
art, as necasured in the five arcas
determined by Florida State and
National Accreditation and Assessment
Standards,

- The data qgenerated by the statistics found that in
some areas, principallv in Valuing Art by the student
himself, by his siblings, and by his family, there were real

. and significant positive attitudinal changes toward art.
Other arcas of positive change were in Production, and in
Perceiving and Responding to Art. However, the null hypothesis

- must be accepted on the entire five areas as measured by the

' pre- and post-test data for grades four, five, and six, when

the pilot/control comparison is shown in a multivariate
F ratio,

Hypothesis 2. A student teacher will feel better
prepared for enterina his profession if
he has had an in-depth field laboratory
exnerience, as determined throuah pre-
and post-test questionnaires,

This data revealed that this hvpothesis as tested in
this experimental program may be accepted, as all of the
participating student teachers revealed a significant chanaec
in attitude toward an in-depth experience after participating
in the intensive ton-week program.
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Hypothesis 3. A classroon teacher would benefit from
: havina a student teacher producina multi-
media materials usino art-related
experiences to enrich the othor
disciplines.

The data from the classroom teachers pre-tests and
post-tests revealed a sianificant chanae and vositive effects
from havina the student teachers observina the need for and
h producing muilti-media instructional nmaterials for use in
other discivlines. These materials ranqged from tiny,
individualized, proarammed materials to ojant wall displavs
and covered all the disciplines presently being taught in
arades one throuqgh six at Grand Avenue Elmoentary School.

A display of this material was held at IFlorida Technol-

ogical University in order that Art Supervisors and teachers
night view the variety of teachinag aids which had been
developed. The classroom teachers were very quick to indicate
their sense of loss and make requests for their hasty return,

Hypothesis 4. A spin-off shown by positive attitudes
toward art will be generated in the
other classrooms in tiie school who are
not involved in the experimental progran.

This data from the classroom tcachers who were in the
control groups indicates the acceptance of this hypothesis,
Their students were interested and curious about all the
obvious art experiences being aenerated in the pilot qroups.
The other classroom teachers stepped up their art activitices
and asked some of the pmarticipatinag classroom teachers how
to implement some of the art experiences. At the conclusion
of the followina quarter, written Statements from the
classroom teachers indicate that their students were still
being affccted positivelv by ohservations of hall and
Junchroom iiisplays from the ongoing art activities in the
pilot classrooms,
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ITI. Implications

1. Using intensive art and art-related experiences is
a sound anproach to positively chanoinag attitudes toward art
in culturally disadvantaned elementaryv schools,

2. Stundent teachers can benefit from prenaring and
implementing this intensive kind of art nroaram as much or
more than from a more comprchensive and traditional kind of
student teachina in their senior-vear work,

3., Classroom teachers can reallv henefit from the aid
of student teachers' develomment of multi-media materials
to be used in other disciplines,

4, TIn-service education of teachers can benefit from
this tvpe of internship with student teachers,

5., Other teachers and students in the school can
benefit from the spin-off generated from this type of
program in a school,

6. In this experimental program, it was found. that
a written type of testing might not be the final way of
searching for attitudinal changes toward art.

7. Culturally disadvantaacd children have difficulty
in written expression, but can fully participate in

expression throuah art and art-related activities,

8. Mmortunity for areat personalized instruction
can be developed throuah the observation and production of
suitable materials for learnina,
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111, Rocommoendations

| l. There are a varielv of wavs to improve field
laboratorv exmeriences for student teachers,

‘ 2. Culturallv disadvantaoccd students benefit
arcatly from close nersonalized dailv contact with the

: same student teachers, and develonment of this tvne of

’ exnerimental nrooran should be continued.

§ 3. Multi-media materials should be developod

| using art-related experiences as a starting point for learning
in all the disciplines.,

{ . 4. A study should be made concerning how to acquaint
teachers with the means of producing these multi-media
materials as the need ariscs,

5. Further studies should be made in all disciplines
using this same kind of intonsive sceries of one~discipline
experiences for short periods of tine. V
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Chapter VI

Sunmary

I. Objectives

The purpose of this experimental proaran was to
determine 1) what attitudinal eiffects an intensive series of
art and art-related experiences would have on culturally
deprived @lementary school children, 2) whether student
teachers would benefit from this tvpe of in-depth field
laboratory experience more than from a traditional
comprchensive method, 3) would art education majors in their
senior-vear stndent teaching be able to develop multi-media
instructional materials for the elementarv classroom
teachers which help imbrove the effectivencss of instruction
in all discinlines, 4) how much spin-off of art activitics

P would anpear in the control grouns in the same school, and
{ 5) would there continue to be evidence of the effects of
the ten-week period of intensive art activities durina the
ensulng poeriod?

II. Procedures

Six carefully selected senior-year art cducation majors
; at Florida Technological University planned modules appro-

: priate to grade level, and spent the entire ten weeks in

. two pilot grades, providing art experiences every day, with

; their remaining time spent observing needs for and developing
multi-media materials for classroom teacherq to use for
instruction in all subject arcas,

Twelve volunteer classroon teachers were selected as
. pilot group teachers, and twelve for cantrol aroup teachers
i in the Grand Avenue Rlonentarv School in Orlando, Florida,

Five hundred forty-one students in arades one through
i six comprised the vopulation in the pilot and control qgroups,

. Written and taped pre-tests and post-tests were
conducted at the beainnina and end of the toen-week period,
for the students, the student teachers, and the classroom
teachers, '
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TIII. Sources of bata

Questionnaires in the form of pre-inventory and
post-inventory art attitudiral surveys were given to the
students, student teachers, and classroon tcachers.,

Grades onc and two were given taped pre-tests a:d
post-tests on parts of the questionnaires.

Student teachers kept daily loos, diaries, spin-off¥
logs, and recerds of multi-media material which had been
procuced for classroom instruction.

IV, Findinas

i There was a real dif“erence between the attitudinal
response toward art in the nilot arouns, which indicated
that intensive art-exveriences had been successful in some
| instances in effecting positive chanaes.

Sionificant increase was shown in the personal, sibling,
and family valuino of art-related experiences and in the
production of art.

All of thc students reported an overwhelming
acceptance of this kind of sewior-year student teaching
and personal attitudinal change toward art expericnces.

All of the classroom teachers reported a positive
growth in attitude toward an intensive series of art-
related experiences in their students and themselves.
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Appendix A

STUNDENT PRE-INVENTORY QUESTINMINAIRE
STUNENT TEACHER PR -INVENTORY QUESTIONNATRE

CLASSROOM TEACHER PRE-INVENTORY QUESTIONNAIRE

41




Name

Room Number

PUPIL PRE-INVENTORY (TEST)

Do you take your Art work home?

5 L 3 2 | 0

/ / / / / /
Almost all of Often Somet imes Scldom Hardly ever Never
the time
Does your family look at, or talk about your Art work?

5 L 3 2 1 0

/ / / / / /
Almost all of Often Somet imes Scldom Hardly ever Never
the time
Does your family think you do good Art work?

5 L 3 2 : ] 0

/ / / / / /
Almost all of Often Sometimes Se ldom Hardly ever Never
the time
Do your classmates think ycu do good Art work?

5 L 3 2 1 0

/ / / / / /
Almost all of Often Somet imes Seldom Hardly ever Never
the time
Do you think you do good Art work?

5 b 3 2 1 0

/ / / / / /
Almost all of Often Somet imes Scldom Hardly ever Never
the time
Do you like to sce your Art work displayed in your school?

5 L 3 2 | 0

/ / / / / /-
Almost all of Often Somet imes Seldom Hardly ever Never
the time
Do you like to see other Art work displayed in your school?

5 L 3 2 1 0

/ / / / / /
Amost all of Often Some t imes Scldom Hardly cver Never
the time 38




13.

Do you like to draw?

5 L 3 2 | 0
/ / / / / /
Almost all of Of ten Somet imes Seldom Hardly ecver Never
the time
Do you like to make Art things?
5 b 3 2 1 0
/ / / / / /
Almost all of Often Sometimes Seldom Hardly ever Never
the time
Do you think you would like to be an artist when you grow up?
5 L 3 2 ] 0
/ / / / / /
Almost all of Often Sometimes Seldom Hardly ever Never
the time
Do you think artists help to make our world a better place to live in?
5 L 3 2 A 0
/ / / / / /
Almost all of Often Scmetime Scidem Hardly ever Never
the time
Check the people who use art in their work:
Policeman Plumber
Package Designer Carpenter
Sculptor Construction Vlorker
Furniture Maker Cake Baker
Mother Engineer
Father Dressmaker
Store ¥indow Arranger Cartoonist
T.V. Cameraman Glass Blower
Bookmaker Jewelry Maker
T.V. Repairman Architect
Florist Toy Maker
House Painter Photographer
Do you take time to look at Art work?
5 b 3 2 ! 0
/ / / / / /
Almost all of Of ten Sometimes Seldom Hardly cver Never
the time 39
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! Wi, Does having Art things ncar you make your life happier?

5 L 3 2 1 0
/ / / / / /
Almost all often Sometimes Scldom Hardly ever Never

of the time

15. Do you have any Art things in your home?
5 I 3 2 1 0
/ / / / / /
! Almost all Often Somet imes Seldom Hardly ecver Never
- of the time

16. Do you ever sce Art things in your ne ighborhood?

5 L 3 2 | 0

/ / / / / /
, Alinost all Often Sometimes Scldom Hardly ever Never
> of the time

17. Can you draw a picture that looks like what you wanted it to look like?

5 b4 3 2 ] 0

/ / / / / /
- Almost all Of ten Sometimes Scldom Hardly ever Never
3 of the time '

. 18. Can you tell if a picture is good?

5 L 3~ 2 1 0

/ / / / / /
Almost all 0f ten Sometimes Seldom Hardly ever Never
of the time

19. When you see Art work, do you like to pick it up or feel it?

5 L 3 2 | 0

/ / / / / /
Almost all Often Sometimes Seldom Hardly ever Never
of the time

20, Vhat can you tell about this picture?

40
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21, What can you tell aboul thesc pictures?

22, MYhat do you think the artist is trying to tell you in this picture?

; 23, Tell something about these pictbres?

2. 1f you were a judge in an Art show,
piece of Art?

—ri—d

vhich of these would you pick as the best




- PUPIL I'RE-IRVEHTORY TEST (GRADES 1 ARD 2)

Aravier Sheot

Do you take homo the plcturcs you make at school?

Does your family look at your firt work?

Does your family talk about your Art work?

Doces your family think you'tre good in Art?

Do you think you are good in Art?

Do you like to sce your Art work put up in school?

Do you lili¢c to draw?

Do you tlake time to look at Art work?

Does having pretty things near you mako yow fecl happier?

Can you draw a plcture that looks like what you wanted it to look llke?

When you see gomething pretty, do you like to pick it up or feel it?

Tawe Recording

3 & o . 'S : 4 dovg o,
Vhot con you £cll about thiz piciturce?

Vhat can you tell about these pictures?

Vhat do you think the artist is trying to tell you in this picture?

Tell something about these pictures?
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Name

STUDENT TEACHER QUEST IOHNAIRE

}. State In detail what you belfeve are the most significant activities
you havo experlenced In Phase 1§ and 11{ student teaching which have
been of value to you.

A, Similarities of Phase || = {11

B, Differences of Phase 1l - 11!

2. \hat speciflc recommendations would you suggest for improving both the
Phase 11 and Phase I11 aspects of your Professional Laboratcery experianse
in terms of its value to you.

Phase |

Phase t1ti

48




.2-

3, \hich combinations of the student teaching experlences in which you have
been Involved (Phase 1 comprehensive approach, or Phase 111 in-depin
approach) would you recommend for future students?

4, Elaborate: At thls polint, do you feel you have received adequate prepara-
tion to feel comfortable in the role to which you have been assignad?

A, Academic preparation

B, Development of multiemedla moterials for disciplines other “inm
the Visual Arts

C, Competency in dealing with the Individual personalities of tiz
classroom teachers and students

0, Other areas of possible concern:




CLASSROON TEACHER ~- PRE=INVENTORY MCASURE (N VISUAL ARTS. .

1. List the subject taught in your classroom in order of importance.

Reading
- Mathematics

Writing

Spelling

Social Science

Art _

Physical Education
{ Music
: Language Arts

2, a, |If more time for Art were made available , would you allow more time
for teaching Art in the classroom?

5 L 3 2 |
/ / / / /
. Almost all of Frequently Moderately Occasionally N  Never .
the time )

b. If morc materials and equipment could be obtained, would you use them
in your classroom?

5 L 3 2 1
/ / / / /
Almost all of Frequently Moderately Occasionally  Never

the time

3. How muct time is allotted for Art per week in your classroom?

None

Less than 3 hour
One-half hour

One hour

Two hours

More than two hours

. Check the classroom Art activities which are a normal part of your curriculum..

¥ Posters Print Making

a Murals Use of Clay
Bulletin Boards Designs
Dioramas Stitchery
Mobiles Construction
Stabiles Stage Scenery
Collages City Planning
Weaving Architecture
Sculpture Photography
Costumes Looking & Talking About Art
DF?WI?U 46 Art History
Painting . Others:

50
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5. What Art materials and cquipment are avialable to your students?

Construction Paper Pastel Crayons
Drawing paper Clay
Newsprint Weaving Materials
Manila Paper (paper, cloth, natural fibers)
Paint Printing Supplics
Paintbrushes (Brayer,plates, linolcum, wood)
Crayons Scissors and Paste
Adhesives

) ! 6. Check which of these you would accpet as good works of Art:

Notre Dame Cathedral

Buckminster Fuller's Geodesic Dome
Picasso's Chicago Statuc
Michaelangelo's Moses

Jasper John's Three Flags

. Rembrandt's The Night Yatch

-0 .0 OO

7. Describe a piece of children's Art that you would evaluate as excellent,

8. To what cxtent do your students respond to Art in the classroom?

5 L 3 2 1

/ / / / /
Almost all of Frequently Moderately Occasionally Never
the time

9. To what extend do your students use art skills outside of school?

* 5 b 3 2 1
. / / / / /
Almost all of Frequently Moderately Occasionally Never
the time
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10,

1,

12,

13.

L,

15.

-3 -

To what extent do your students share outside-of-school art expericnces with
your class?

5 h 3 2 1

/ / / / /
Amost all of Frequently Moderately Occasionally Never
the time

To what extent do you incorporate art experiences with other disciplines,
such as Reading, Social Sciences and Language Arts?

5 4 3 2 1

/ / / / /
Almost all of Frequently Moderately Occasionally Never
the time

In ydur opinion what percentage of your students like Art?

Al 90% 75% 50% 25% 10% None

To what extent do you find Professional Art people helpful to you?

c h 3 2 1

/ / , / /. o/
Almost all of Frequently Moderately Occasionally . Never
the time

-

To what extent do you get your Art ideas from your fellow teachers?

5 b 3 2 1

/ / / / /
Almost all of Frequently Moderately Occasionally Never
the time

what is your background in Art? List Art courses and Art activities
that you have enrolled in, taught, or somehow participated in.

48




-l -

16. Do you feel qualificd to teach Art in your classroom?

5 b 3 2 |

/ / / / /
Fully Fairly well About Somewhat Not at all
Qualified Qualified Average Qualificd Qualificd

17. Why do you think the State of Florida provides that "every clementary
child shall have art expericnces in grades K-67%

18, Are the State Accreditation Standards available to you? -

Yes Somewhat : No

19. Are you familiar with the State Accreditation Standards?

Yes Somewhat No

20. Are the National Art Objectives available to you?

Yes Somewhat No

21, Arc you familiar with the National Art Objectives?

Yes Somewhat No

22. Indicate what other interest you have in Art,

a. Do you attend art shows?

5 ' L 3 2 1

/ / / / /
Almost all of Frequently Moderately Occasionally Never
t he time 49
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Do you attend art gallerics?

5 l

3 2 ]

/ / / / /
Almost all of Frequently Moderately Occasionally Never
the time
Do you attend museum shows?

5 h 3 2 1

/ / / / /
Almost all of Frequently Moderately Occasionally Never
the time
Do you collect art?

5 4 3 2 ]

/ . / / / /
Almost all of Frequently Moderately Occasionally Never
the time :
Do you read art magazines or art books?

5 L 3 2 UL

I’ / I’ I’ l’
Almost all cf Frequently Moderately Occasionally Never
the time
Do you show art products to your students?

5 L 3 2 1

/ / / / /
Almost all of Frequently Moderately Occasionally Never
the time
Others




APPENDIX B

RANDOM SAMPLING OF CLASSROOM TEACHLR

VERBAL RESPONSE TO VISUAL ARTS PROJECT




Classroom ‘Teachers

Grand Avenuce Rescarch

A partial suwwnary of responscs
of clementary classyoom teachers
to the Visual Arts aspect of the
Grand Avecnue Multi-Media Project. -

guestion I. How do you féel about the Visual Arts Project?
Respond in terms of the program, personal performance objections,
administration and student involvecment.

Sample Responses:

EXPERIMENTAL GROUP

. Positive Negative
"Very valuable ecxperience" | "ouite a large block of time"
"So beneficial" ‘ "Time scemed a bit long for
I "Feel certain success" the grade level"
"Looked forward to seeing _ "Student teachers needed to
) ) the art intern vwr having talk to classroom teachers
art every day" before project started"
"Very pleased” "Art everyday difficult to
"Most valuable to children schedulce"
and to me"

"Object to copying plang;
. however, as I studied them
I could sce much value to
them-~I learned a lot!"
"student tecachers well-~

qualified and knowledgeable"

1|
N




Positive Negative
"student teachers cooperative "Art two or threce times a
and helped when askedM week more rcalistict
"My students tried to do

things- on their own after

a lesson was taught/!

"My students came into a

great variety of materials,
processes and vocabulary
which I probably could not .

i have intreduced them to/t
"They thoroughly enjoyed art

"Great for whole school M

Many students actwally began
to like art.

"Encouréged many to produce
art outside of class.
"Really enjoyed.
"Well-plannecd.”

"Helped develop creative

abilities)"

"Highly pleascd.’
"Environment is the classroom.'
"sufficient introduction for
me to follow through!

"Only one adequate worc -

excellent”




Positive Negative
"High-intensity involvement."
“"Mutual respect.
“Good rapport."
"I feel e#citcd over having
these special area teachers."

"Can get jpersonally involved.

CONTROL GROUP
"Excellent.
“Wish program more accessible."
"Bulletin boards and displays
attractivet{
"varied, crcative and interesting
“neaxd tcachers cnjoyed nuving
student teéchersﬂ
"students ‘did good job."
"pisplays very good.'
"Program should be continued
throughout the years."
"All teachers should profi£
from program."
“Vicarious expericnce."
"Fnlivened the hallways."
"Objectives readily discernibled
"Rarc opportunity of onc hour
cach day."

"Valuable expericoncel 54




APPENDIX C

STUDENT TEACHER SUMMARY OF

ART EXPERIENCES FFOR GRADES 1-6




II,

ITI.

Iv,

Ve

IMAGERY

Grade 1

Pictures of Tnside and Outside Thinas to Do
A. Shapes
Be Colors
C. Texturcs

D, Lines
Ee Volumes

Pictures Related to MMusic

A. '"Music from a Southern Swamp
B. "The Red Balloon™

Pictures Raelated to People
Imagery Related to Awareness

A. TFilms
R, Portraits

Color Awarcncess

A. "The Great Blueness"
R, Mural
C. "Golcden Fish"




DUPL ICATING IMAGES

GRADE

Relief Printing Proce
A. Natural objects

b. Prepared surfaces
c. Carved surfaces (

Stencil Printing Proc

A. Stencil - screen
B. Simple stencil

C. Simple silk-scree

Photographic Process
A. Camera

B. Photographic Pape
C. Photograms

Planographic Process

A. Rubbings (b
B. Mono Prints
€. Simplelithogrophy

Intaglio Process

. Crayon atching
Scratch board

Contour drawing
Gesture crawing

oOm >

2

SS

styrofoam)

ess

n

r

atik-crayon, sand paper prints,

print from painting)




A.

Fiber -- weaving, basketry, batik

1l. Modeling

A. Masks
B. Puppet heads -- newspaper mash
C. Clay -~ pottery or figures or both
i1, Construction
A. Bookbinding -- a hinged cover book with laces so the
filler may be changed later
8. Japaoncse kitcs
C. Collage
D. Rug scrap wall hanging -~ group project

IV. Plaster sand casting

V. Silk screening

CRAFTS - GRADE 3

Paper weaving
Fiber weaving on simple looms
String pictures or construction assorted color string

Batik -~ do on muslin piece fer book cover

Pariscraft figures on foil and/or balloon armatures




Ll

VI,

VI,

SCULPTURE OQUTLINE

GRADE 4

Corrugated Paper Sculpture

A, Experiment with form, texture, color, and technique
B. Create a person or animal of their imagination with

realistic qualities

C. Create an abstract sculpture (form) which is

aesthetically pleasing
Pariscraft
A. Design a circular '"something'
B. Construct
C

. Paint

1. Mix other colors
2. Hight & dark

Popsickle Stick Sculpture

A, Discuss line
B. Discuss abstract vs realism
C

. Create a form which when landscaped could become

a building

Clay

A. Show film loops of various methods used in working

clay

B. Create an animal the student would like to see
(o

Use as of negative for plaster relief

Plaster

A, Use to sand cast with found objects
B. Mix with vermiculite and sculpt
C. Pour over clay negative

OP-Thread

A. Create dimensional illusion
B. Create design
C. Affect one color has on another

Marblite

A. Design pleasing sculptures (1 realistic, 1 abstract)
to be left outside to improve the landscape
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POPULAR ARTS Grade 5

Advertising Design

A.

Trade Marks & Monograms

1. Design
2, Color
Lettering
1. Usage

2, Type faces (styles)
a, free hand
b, stencil
c. press type

Packaging

1. Package & Container Construction
2, Display

a. color

b. lettering

c. design
fosteis

l. Awakep The Interest of People
a, design
b. color
c. lettering
Letterheads & Envelopes
1. Construction of Envelopes
a, design

b. color
c. lettering

“Cards

1. Usage
a. construction
b. design
c. color

d. lettering
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v,

Vi,

G. Cover Design

1. Books
2. Records

Cartooning

A. Comics
B. Jokes

I 1lustrations

A, Stories
B. Poems

Theater
A, Scenery

1. Construction
2, Lighting

B. Costume
1. Articles to be used in class play

Teievision

A. Commercials

B. Plays
Photography
A, Still

B. Movies
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ENVIRONMENTAL ARTS
GRADE 6

What is Art,

i1, Art in the Environment,

Discovering Art Elements in the Environment.

Exploring the Environment
Architects and Architectures

Aesthetic Objects in the Environment

Vil, Fiorida and U, S. Environment
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TYPICAL STUDENT RESPOMSES DURING PRE-INVENTORY ART ATTITUDES

GRADE 1

"¢ very loud'

"It not brown"

e make a circle!

"It rains."

"It look like baby."

"vhooooooo!"!

YThey ain't forgot anything.'!
"They ain't got no car."

|t green-yel low,"

V'"He lazy boy."

iyhat's that all about?"

1"He mess himself up."
'INoooooo000 !

it look like baby.'

1'Baby ain't got no clothesssssss!"
10ld MacDonald had a farm!"

it learn'em how to walk and take bath."

GRADE

o

>

""{t got circles."
"They all made of blocks."
|t got different colors.”
Hiyhooooooooooooooo !
"They in a bad place.'!
"She ain't got no one to bathe the baby."
""He ain't got no shirt on,"
""0hooooooooooooo!!!
. YA red headed gal."
HUThey. got chickenpox.*'
“They need a bathtub."
"They need a bed to sleep in."
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TYPICAL STUDENT RCSPONSES DURING POST=INVENTORY ART ATTITUDES

GRADE |

"t got all different colors.”

"He make a square."

I"He make all circles."

"t dip-dip-dip!"

|t got red up top."

Hit's all about havin' no clothes."
"They look like Chinese or Jap."
it got a red 'three' in there."

" want to hold that baby in that picture."
"t all hollow."

it look like it got all leaves.

"They got all pretty colors - red, blue, green, white, yellow.!

"They all look like fighting people."!

|t got all shapes - circle, square, big round circle."

"It go straight up."

pretty colors,"

it all look pretty.'!

“"They look nice and happy people.'

CRADE 2

"t got white, red, green, purple.'!

""{t same color there."

"1t got diagonal."

"t look like a lady statue."

“It's art. It's got design."

I"They got all the same colors."

"It look like a rainbow right there."
“it look like stars."

“They look like they reed help."

"They all blacks.'

“They need a doctor.'t

1ghhhhhh--they tryin' to tell you stuff!
it got all black colors."

WThey look 1ike boogey-mans.'

it all look like buildings."!

"They greens, yellows, blues, all colors.'!
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APPENDIX T

EXAMPLIS OF MULTI-MEDIA ART-RELATED
INSTRUCTTIONAL MATERIALS DEVELOPLED
BY STUNDENT TEACHERS IFOR USL IN

OTHER DISCIPLINLES
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PAFulToxt Provided by ERIC

RIC

INSTRUCTTONAL MEDTA

Matching Pictures and Words

This is an easy-to-make puzzle designed to assist in teaching the
child to match pictures with their appropriate words. Tt is made of
cardboard and construction paper. Words used can be cither nouns or verbs,
although illustrating verbs is much more difficult than illustrating nouns.
The puzzle functions well in teaching children sight words when an answer
key is incorporated. The idea for the puzzle is not original. My purpose
was to create a puzzle that would parallel the letters introduced to the
children in the same order presented to them under the '"Alpha One'' program.
Under this program, the child is introduced to a letter in no particular
order. Using the letter people that the children had already met, T made

word combinations to fit.
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INSTRUCTTONAL MEDTA

Telor Sel{-Propramning Kits

These curriculum materials were made available to us hy the FINl
Multi-Cultural Center 01.1 campus at Grand Avenue. The kits include a case,
a program cartridee, and storyhoards, if needed.

The kits are particularly uscful in teaching initial sounds, initial
letters, ending letters, and simple matching problems... They are also
readily adaptable to the "Sets a_nd Mumbers™ series.

Because of the tactile tendencies of children in the primary grades,
this tool is appealing and scems to function well. Also, hecausc the
child must push the correct hutton in order to change frames, he is aware

of the correct answer on onc of the trials.
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INSTRHCTTONAL MEDIA

!\'l phabox

The alphabox is a versatile instructional tool for use in the language
arts. T used the boxes that our tempera paints were shipped in because they
had dividers. The boxes were painted. T made cards with illustrations
of the "alpha people' to fit in the sections formed by the dividers. 1
made a set of cards with pictures of words that the child uses in his
speaking vocabulary, but cannot spell. This tool remains useful as the
child's language development improves becausc the teacher can direct the
child to file the cards according to initial letters, cnding letters, or
"belonging letter'" (an "Alpha One' term involving vowel sounds).

The idea could be modified using numbers rather than letters with

cards depicting a variety of mathematical operations.




INSTRUCTTONAL MEDTA

U-TFilm Slide Kit

This mediwm was implemented for usce in teaching children non-verbal
cormunication and to comply with accreditation standards. The scope
of this tool in the primary curriculum is wide open. Recause miny of
the classrcom teachers at Grand Avenue are beginning to divide the classroom
into individualized learning centers with preview facilities, short film
strips could be made to enhance the material in any areca. Word

Helpers

The single drawvhack to this material is that the space available

on each frame is limited and a bit difficult to work on. —
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INSTRUCTIONAL MEDIA

msh Quizzer

The quizzer has been utilized in the same manner as the "Telor."
It has the advantage of more space for illustrations. Another indirect
advantage of the "Quizzer' is the fact that it teaches the child
valuable manipulative skills, including hand-cye coordination, ;The
cards which accompany the material may be used on both sides. One drawback
to this tool is the fact that the cards must withstand a great deal of
wear and tear. We have not had them in operation long enough to determine

whether or not the quizzers are durable enough to warrant their use.
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Game board to be used
for word recognition,
correct spelling of
words, math or whatever
desired. Suggested 1
point each for red, blue,
and yellow, and two points
each for purple..orange.
and green, Made of ply-

wood and painted with

acrylics for durability.

Animal Bingo Game
(2 to 6 players). Each
player takes a game sheet.
Pictures are placed in a
drawing pile. Take turns
drawing & calling the nane
of the animal, If it can

be used, cover the space on
the game sheet with its name.
If no one claims it, discard
it. The first player to co¥-~

er his game sheet wins,
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Beryl Gross

hth grade
Mrs. John
llrs. Grant

TEACHING AIDS PRODUCED:

Dice Game:?

Five sets of dice made out of cardboard s#ith the
edres fastened with tape. Each child in the game
rolls the dice (a set) and then either adds, sub-
tracts, multionlies, or divides the numbers accord-
ing to the teachers direction. (¥rs. John)

Snin Gemes

Here there are eight tables for the numbers 2-9
with each table having a spinner and two rows of
numbers. If you want to multinly the first (in-
gide) row is used, If you want to divide the out-
er row is uded. (lirs. John)

Math Games:

a.) Goouchy ilans

b.) Hapny ians
these "<e2mes have an arrangement of numbers
which form a face. There 1s a series of ques-
tionz which reauire the addition of the numbers
forming the face. These games are also pcod for
develooing nerceotion. (dittos to all 4th
srades: larse oroductions to 4rs. Grant)

Friendly Felvners sinzes

This vwas a Gitto snowing four community helvers and
the student haz to zet them to his house. It iz
good for the develo-ment of nerception and for man=-
jvulative skills. ( #irs. John and lirs. Grant)

Fealt Shonest .

The shape of a square, rectangle, circle, trisrngle,
octaron 2nd diamond cut out of felt for the felt
board. This teacher the shanes to the student by
removing them from the board, mixing them un and

then vhen the teacher calls out the name the student
has to find the correct felt shabe and nuts it on the
felt board. *e does this until he misses one and
then another student tries to do them. ( iirs. Grant)

Loc=2tion of the Planets:

Yor this I did a large painting of the sun and the
relation of the various n»nlanets to it as well as to
each other. The moon and the Milky Way were also
included, ‘The size relation of the nl-nets were al-
so disvalyed. ( Mrs. Grant)
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N. R. PEARSON

arat g
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"SPIN THE PLATTER" gAME.

Materials and Equipment:
One envelope the size of a record album,made
of poster board, with various openings or wimdow:
on the flat surface.
Penlaceable discs that fit inside "envelope" fot:
4 a) multiplication
; b)fractions
c) antonyms
d) synonyms
e) homonyms

L Description:
Edge of disc identifies type of problem to be solved.
Center areas of disc contain remaining part of problem
and are seen through openings in envelope as disc
is spun.
Example: Edge o§ multiplication disc shows numbers
2-9 and the symbol for multiplication. As disc is spun
various numbers show through the openings.
Playeer multiplies the highest number visible that he
is able to do correctly.by the number showing on the e
edge of the disc.The answer represents the player's
score for that turn-if correct. Winner, (if more
than one player) is the first to reach the closest s
score to five hundred.
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N. R. PEARSON
BASEBALL MATH:

Materials and Equipment:

i Board wigh numbers from 2 - 100.
Colored construction paper mitts with holes in the
middle. ‘
Board with a baseball diamond fascimile( not necessary)
Multiplication, subtracticn, addition , or division
flash cards( optional)
Markers - if baseball diamond used.

Description:
Teacher or another student "pitches" a problem (either
via flash cards or verbally) to player who is"up at bat".
Player answers by placing mitt over correct number on number
board so answer shows through the hole in the mitt.
Players should decide before the game what cénstitutes a
one base, two base , or three base hit, or a home run.
Three problems missed constitutes an out.
This game may be pdayed in teams, by two only,and
possibly by individuals but best played as a team.




APPENDIX F

REPRESENTAT IVE COMMENTS FROM CLASSROOM
. TEACHERS WRIITEN AT LEND OF QUARTER

FOLLOWTNG EXPERIMENTAL PROGRAM
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SAMPLES OF CLASSROOM TEACHER RISPONSES AT EMD OF QUARTER FCLLOWING
EXPERIMENTAL PROGRAM

"The students watched fairy tales using film projector and tape
recordings and then drew with crayons."

"Wwe had the Seminole County Deputy Sheri#f visit and talk to our
class. Afterwards he gave us a booklct containing stories of safety
and a place to draw on the back of each story. We drew with crayons
a picture of him with his badges, whistle, and uniform,*

We drew pattern designs for fabrics such as checks, stripes, zigzags,
plaids--using our own imaginations.

""We did pictures of ourselves with eyes, ears, nose, mouth, arms, legs,
and clothes."

"'"We decorated our bulletin board with spring symbols."

‘'We correlated our 'spring look' with our science lesson.'

"Children talked about the differences between art and nature--examples
were clouds, flowers as opposed to paintings and statues or literary

works.!

'"We drew nictures illustrating the narts of sneech thev know--verhs,
nouns, adjectives, and pronouns.'

"Children could do self portraits, or portraits of their friends,"

"Children worked on butterfly mobiles with crepe paper, paper stripsy
thread and pipe cleaners.'

"We viorked on how we could draw a rainy day--such as use dull colors,"
"We did dioramas depicting the northwest coast of North America,'

"They did pictures of what they thought an imaginary dragon from their
story looked like,"

“They did a drawing of a mammal and placed it in a natural habitat."
e painted a mural called ''Summer Fun.'
''0n acetate wz drew insects for use on the overhead projector,!

‘'We drew and labeled parts 6f a flower as part of a science lesson.,"
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ngince Mrs. Pcarson introduced our class toO "The Environment' we have
continued in this fashion. We took several outdoor walks and 'sits'.
on these occasions students sketched and also wrote what they felt,
heard, smelled, saw, and thought. Mrs. Pcarson had discussed the fact
that art is also creative thought. We also began using the environmen-
tal science kit. Discussions went much smoother becausc of their new
awareness. \le then wrote and drew how we would improve some of the
'polluted' scenes. Also in the craft area, Mrs. Pearson had initiated
after schooi sessions when she instructed individuals who wished to
learn some special craft, | have continued this practice. Also, we
have an open period vhen students may work on various creative tasks.
The art closct has been stocked with yarn, embroidery tools, poster
paint, paper mache, and wood scraps. Students are free Lo work on the
things they wish and response has been good. VWe have also made a few
more improvements in our own classroom environment, as was begun during
Mrs. Pearson's stay with us, Students have shown a much keener interest
in trying new and different types of art."

"In my opinion the project has been highly successful and | sincerely
hope it will be continued in the future."

"There was no art intern with us, but the pupils were affected
positively by observaticns of the haol! and lunchreom dicnlays 1
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